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ABSTRACT

This case study investigates how a female principal at SD Muhammadiyah 1 Surakarta,
Indonesia, implements prophetic communication grounded in Islamic leadership values of
Shiddig (truthfulness), Amanah (trustworthiness), Tabligh (transparent communication), and
Fathonah (wisdom) to build character-based school culture. Despite extensive literature on
transformational leadership and gender in educational administration, the specific mechanisms
through which Islamic prophetic values translate into observable communication practices
remain underexplored. Using sequential explanatory mixed-methods design, this study
integrated Structural Equation Modeling (N = 187 teachers, response rate 95.9%) with in-depth
interviews (N = 23 participants). Quantitative findings revealed that prophetic leadership
significantly influences character school culture both directly (B = 0.412, p<0.001) and
indirectly through humanistic communication (f = 0.287) and spiritual transformation (nafs
transformation, B = 0.234), explaining 87% of variance (R* = 0.870). Qualitative analysis
identified three concrete mechanisms: 1) Dialogic Tabligh: transforming traditional one-way
Islamic preaching into two-way dialogues; 2) Procedural Amanah: institutionalizing
trustworthiness through transparent systems; and 3) Contextual Fathonah: adapting
communication to individual teacher needs. These findings operationalize prophetic
communication from normative theological concepts into empirically measurable leadership
practices, demonstrate how Islamic values help female leaders navigate gender-religion
paradoxes, and provide actionable framework for leadership development in Islamic
educational institutions. The study contributes to cross-cultural leadership theory by bridging
Western transformational leadership models with Islamic prophetic traditions.
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INTRODUCTION

The Global Context: Gender Gap in Educational Leadership

Educational leadership worldwide remains dominated by men despite women constituting the
majority of the teaching workforce. UNESCO (2021) reports that while women comprise 69%
of primary school teachers globally, they hold only 47% of primary school principal positions.
This gender gap becomes more pronounced in secondary education (33% female principals)
and higher education (25% female leaders). The underrepresentation of women in educational
leadership persists even in countries with high female workforce participation, suggesting
systemic barriers beyond simple labor market dynamics (Eagly & Carli, 2007).

In Muslim-majority countries, the intersection of gender, religion, and educational leadership
creates unique dynamics. In Indonesia, studies indicate that although women constitute the
majority of teachers, their representation as school principals remains below parity in both
public schools and Islamic schools (madrasah), reflecting persistent structural and cultural
barriers to women’s leadership advancement (Margret et al., 2021). This pattern challenges
Western feminist assumptions that religion is uniformly constraining for women’s leadership,
suggesting instead that religious contexts may simultaneously constrain and enable women’s
leadership opportunities.

The Indonesian-Specific Challenge: Character Education Crisis

Indonesia faces an acute character education crisis that urgently demands effective school
leadership. The Ministry of Education, Culture, Research, and Technology’s survey (PDSPK,
2023) of 15,847 teachers across 1,260 schools revealed a troubling gap: while 78.4% of
teachers identified principal communication as the most influential factor for school culture
and teacher work ethic, only 34.2% rated their principal’s communication as effective in
building student character. This 44-percentage-point gap indicates widespread leadership
communication ineffectiveness.

The urgency is compounded by alarming trends in youth behavior. Statistics Indonesia (BPS,
2023) documented significant increases in student misconduct: bullying cases rose 23.7%
(from 9,266 in 2021 to 11,462 in 2022), while drug abuse among students increased 18.3%.
These data underscore that character formation cannot rely solely on families; schools, as
formal educational institutions, must play a stronger role. However, the mechanism through
which school leadership builds character culture remains poorly understood (Sahlan & Prastyo,
2017).

The Theoretical Gap: From Descriptive Studies to Communicative Mechanisms
Existing educational leadership research predominantly focuses on outcomes (student
achievement, teacher satisfaction) rather than processes (how leaders actually influence
culture). (Day et al., 2016) in their meta-analysis of 79 studies found that transformational
leadership has significant indirect effects (f=0.38) on student outcomes, mediated by teaching
practices and school climate. However, these studies treat mediation as a statistical “black box”
without explicating the specific communication mechanisms through which leaders shape
culture (Hallinger, 2003; Leithwood & Sun, 2012).

The gap becomes more pronounced when considering religious and cultural contexts. While
Western literature extensively documents transformational leadership’s four dimensions
idealized influence, inspirational motivation, intellectual stimulation, and individualized
consideration (Bass & Riggio, 2006) these frameworks rarely engage with non-Western
spiritual traditions. Islamic leadership scholarship, conversely, identifies four prophetic values
Shiddiq (truthfulness), Amanah (trustworthiness), Tabligh (open communication), and
Fathonah (wisdom) as central to effective Muslim leadership (Beekun & Badawi, 1999; Haque
& Ahlan, 2017). Yet this literature remains largely normative and prescriptive, lacking
empirical operationalization of how these theological principles manifest in observable
leadership behaviors.
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The Gender Dimension: Navigating Multiple Paradoxes

Female educational leaders, particularly in religious contexts, navigate multiple paradoxical
expectations. Research on women’s leadership styles consistently finds that female leaders tend
toward more collaborative, relationship-oriented approaches compared to male leaders’ more
transactional styles (Rosener, 1990; Blackmore, 2013). However, this collaborative style
encounters what Eagly and Carli (2007) term the “double bind”: women leaders must
demonstrate competence and assertiveness (stereotypically masculine traits) to be respected as
leaders, while also displaying warmth and nurturing (stereotypically feminine traits) to be
socially accepted. Too much of either creates problems excessive assertiveness triggers
“unlikeable” perceptions, while excessive warmth triggers “weak leader” perceptions.

In Muslim contexts, an additional layer of complexity emerges. Female Muslim leaders must
navigate not only gender stereotypes but also diverse Islamic interpretations of women’s
leadership roles. Alatas (2020) in ethnographic research across Indonesian Islamic schools
found that female principals face interpretations ranging from highly restrictive (limiting
women to domestic spheres) to highly egalitarian (actively encouraging women’s public
participation). Sumintono et al. (2015) surveyed 342 Indonesian principals and found 64% of
female principals perceived gender as a leadership legitimacy barrier, especially in
conservative regions.

Research Questions Addressing the Gaps

This study addresses the identified theoretical, empirical, and contextual gaps through three
research questions specifically designed to respond to the Review Form critique of conceptual
ambiguity and evidentiary weakness:

RQ1: What specific communication practices constitute “prophetic communication,” and how
do these differ operationally from standard ethical or values-based leadership?

This question directly addresses the reviewer’s Critique #1 about conceptual ambiguity. Rather
than treating prophetic communication as self-explanatory, this study provides rigorous
operational definitions grounded in observable behaviors, distinguishing prophetic
communication from generic “ethical leadership.”

RQ2: How does the female principal at SD Muhammadiyah 1 Surakarta implement prophetic
communication in her daily leadership practice, and what evidence demonstrates this
implementation?

This question responds to the reviewer’s demand for “deep, evidence-based analysis of the
specific case study” rather than “broad generalizations.” It focuses on this particular
principal’s actual practices, documented through verbatim quotes and behavioral observations.
RQ3: What role does institutional religious culture versus individual gender identity play in
shaping the principal’s communication style?

This question addresses the reviewer’s Critique #3 about the “Gender Justification Gap,”
explicitly separating the variable of “gender” from the variable of “institutional culture” to
avoid gender essentialism.

Contribution and Significance

This study makes three significant contributions. Theoretically, it operationalizes prophetic
communication through three empirically grounded mechanisms Dialogic Tabligh, Procedural
Amanah, and Contextual Fathonah transforming normative Islamic leadership concepts into
measurable practices. This bridges the gap between Islamic leadership scholarship (often
theological) and Western organizational behavior research (often secular), creating a
framework for cross-cultural leadership theory.

Methodologically, the Structural Model of Female Prophetic Leadership integrates quantitative
rigor (SEM with N=187, explaining 87% variance) with qualitative depth (23 in-depth
interviews), demonstrating sow and why prophetic leadership affects school culture through
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specific communication pathways. This opens the “black box™ of mediation identified by
Hallinger (2003) and Leithwood & Sun (2012).

Practically, the findings provide concrete guidance for Islamic school leadership development,
showing that prophetic values are not merely theological ideals but actionable communication
strategies. The three mechanisms offer specific training targets for leadership programs, while
the gender analysis shows how Islamic values can help female leaders navigate double-bind
paradoxes by providing religious legitimation for collaborative leadership styles.

Article Organization

Following this introduction, Section 2 presents the theoretical framework, integrating
transformational leadership theory, communication leadership models, Islamic prophetic
values, and gender in leadership. Section 3 details the sequential explanatory mixed-methods
design, including the single-case selection rationale that addresses the reviewer’s scope
concern. Section 4 presents quantitative SEM results followed by qualitative findings with
verbatim evidence. Section 5 discusses theoretical implications, boundary conditions,
international relevance, and limitations. Section 6 concludes with policy recommendations and
future research directions.

LITERATURE REVIEWS AND THEORETICAL FRAMEWORK

Transformational Leadership: Conceptual Foundation

Transformational leadership theory, pioneered by Burns (1978) and operationalized by Bass
and Riggio (2006), distinguishes between transactional exchanges (reward for performance)
and transformational relationships (value change and identity development). The theory posits
that transformational leaders do not merely incentivize compliance through external rewards;
rather, they elevate followers’ motivations, values, and self-concepts to align with collective
purposes transcending immediate self-interest.

Bass and Riggio (2006) conceptualized transformational leadership through four dimensions.
Idealized Influence involves leaders serving as role models whom followers admire, respect,
and trust. Leaders with idealized influence demonstrate high ethical standards, prioritize
collective needs over personal interests, and willingly take risks for the greater good. Followers
identify with such leaders and emulate their values and behaviors. Inspirational Motivation
entails articulating compelling visions that energize and inspire followers. Leaders
communicate high expectations while expressing confidence in followers’ capabilities to
achieve them. They use emotionally evocative language and symbols to make daily work feel
meaningful and connected to larger purposes. Intellectual Stimulation involves encouraging
followers to question assumptions, reframe problems, and approach old situations in novel
ways. Leaders create psychologically safe environments where followers feel comfortable
taking intellectual risks, expressing dissenting views, and proposing creative solutions without
fear of ridicule or punishment. Individualized Consideration means providing personalized
attention, coaching, and developmental support tailored to each follower’s unique needs and
aspirations. Leaders listen actively, delegate appropriately, and create individualized growth
opportunities.

In educational contexts, Leithwood et al. (1999) adapted Bass’s model for schools,
emphasizing collaborative vision-building, teacher capacity development through professional
learning, and fostering cultures supporting continuous innovation. Their longitudinal studies
demonstrated that transformational school leadership indirectly affects student outcomes
through mediated pathways influencing teacher practices, school culture, and organizational
learning capacities. Day et al. (2016) meta-analyzed 79 studies and confirmed substantial
indirect effects (p = 0.38) but noted that most research treated mediation processes as statistical
“black boxes” without explicating specific mechanisms.
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Communication as Leadership’s Core Mechanism

Men (2014) argued that communication constitutes the fundamental process through which
leadership influence occurs. Using survey data from 412 employees, she demonstrated that
leadership communication quality characterized by dialogic interaction, information
transparency, and supportive messaging mediates relationships between transformational
leadership behaviors and organizational outcomes including employee satisfaction ( = 0.42),
organizational commitment ( = 0.38), and performance ( = 0.31).

Men and Stacks (2014) model identifies three communication dimensions. Dialogic
communication emphasizes two-way conversation where leaders genuinely listen, incorporate
diverse perspectives, and engage employees in decision-making rather than merely transmitting
top-down directives. Information openness involves willingness to share relevant information
transparently and timely, including potentially uncomfortable or challenging news, thereby
reducing uncertainty and building trust. Supportive communication demonstrates empathy,
care, and appreciation, treating employees as valued individuals rather than interchangeable
resources.

In educational settings, Tschannen-Moran and Gareis (2015) found that teacher trust in
principals built primarily through open, honest, and consistent communication strongly
predicted positive school climate (B = 0.67). Their longitudinal study of 2,536 teachers across
79 schools revealed that principal communication establishing trust significantly affected
teachers’ willingness to collaborate, share best practices, and take pedagogical innovation risks.
However, this literature predominantly reflects Western, secular organizational contexts. The
role of spiritual or religious values in shaping leadership communication remains
underexplored, creating a theoretical gap this study addresses.

Islamic Prophetic Values: Theological Foundations and Leadership Implications

Islamic leadership scholarship grounds effective leadership in four prophetic attributes
exemplified by Prophet Muhammad (peace be upon him): Shiddiq, Amanah, Tabligh, and
Fathonah (Beekun & Badawi, 1999).

- Shiddiq (Truthfulness) transcends mere honesty; it encompasses total commitment to truth
in thought, speech, and action. In the Qur’an, truthfulness constitutes a divine command: “O
you who believe! Fear Allah and be with the truthful” (QS. At-Tawbah 9:119). For leaders,
Shiddiqg means communicating accurate information, acknowledging mistakes when they
occur, and refusing to manipulate facts for personal advantage. Khaliq and Fontaine (2011)
surveyed 312 Muslim managers and found that employee perceptions of leader truthfulness
most strongly predicted organizational trust (f = 0.71), subsequently affecting commitment and
performance.

- Amanah (Trustworthiness) refers to fulfilling commitments and responsibilities with
complete integrity. The Qur’an commands: “Indeed, Allah commands you to render trusts to
whom they are due” (QS. An-Nisa’ 4:58). In leadership, Amanah manifests as consistency
between words and deeds, honoring promises made, and managing organizational resources
responsibly. Hoy and Tschannen-Moran (1999) identified reliability and consistency as two of
five critical trust dimensions in educational contexts, empirically supporting Amanah’s
organizational relevance.

- Tabligh (Transparent Communication) in prophetic context means conveying divine
revelation to humanity. Organizationally, 7abligh involves open, transparent, effective
communication of vision, values, and expectations. Importantly, Tabligh extends beyond one-
way message transmission to include active listening, welcoming feedback, and openness to
diverse perspectives. This bidirectional interpretation distinguishes prophetic Tabligh from
traditional Islamic preaching (often monologic) and aligns with contemporary dialogic
communication principles.
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- Fathonah (Wisdom) encompasses intellectual, emotional, social, and spiritual intelligence.
For leaders, Fathonah means accurately reading situations, understanding others’ needs and
motivations, making wise decisions considering long-term consequences, and adapting
approaches to changing contexts. Haque and Ahlan (2017) compared prophetic leadership
(integrating all four values) with conventional transactional leadership and found significantly
higher employee satisfaction (M =4.23 vs. 3.67 on 5-point scale, p<0.001).

However, Islamic leadership literature remains predominantly normative, offering theological
ideals without empirically demonstrating how these values translate into observable leadership
practices. This study addresses this gap through rigorous operationalization.

Women in Educational Leadership: Gender Paradoxes

Research consistently documents distinct communication styles between female and male
leaders. Rosener (1990) surveyed 456 executives and found female leaders more frequently:
1) encouraged participation, 2) shared power and information, 3) enhanced others’ self-worth,
and 4) energized others about their work. She characterized this as “transformational” style,
contrasting with male leaders’ more “transactional” approaches emphasizing reward and
punishment.

However, female leaders face what Eagly and Carli (2007) termed the “labyrinth™ not a single
glass ceiling but multiple complex barriers requiring constant navigation of contradictory
expectations. The “double bind” paradox exemplifies this: female leaders must demonstrate
competence and assertiveness (masculine-associated traits) to gain respect as leaders, while
simultaneously displaying warmth and nurturance (feminine-associated traits) for social
acceptance. Excessive assertiveness triggers “unlikeable” judgments; excessive warmth
triggers “weak leader” judgments.

In Muslim organizational contexts, complexity intensifies. Female Muslim leaders navigate not
only gender stereotypes but also diverse Islamic interpretations of women’s leadership roles.
Alatas (2020) conducted ethnographic research in Indonesian Islamic schools and found female
principals must navigate interpretations ranging from highly restrictive (confining women to
domestic roles) to highly egalitarian (actively promoting women’s public leadership).
Sumintono et al. (2015) surveyed 342 Indonesian principals; 64% of female principals
perceived gender as legitimacy barrier, especially in conservative regions.

This study investigates whether prophetic communication provides female Muslim leaders
with religious legitimation for collaborative leadership styles, potentially transforming
perceived “feminine weakness” into “spiritual strength.”

Integrative Theoretical Model: Structural Model of Female Prophetic Leadership

Based on the synthesized literature, this study proposes the Structural Model of Female
Prophetic Leadership in Building Character School Culture (Figure 1). The model integrates
Western transformational leadership and communication theories with Islamic prophetic values
and gender dynamics.
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Figure 1 Structural Model of Female Prophetic Leadership in Building Character School
Culture

The model specifies seven hypotheses tested quantitatively:

H1: Prophetic leadership positively influences humanistic communication

H2: Prophetic leadership positively influences nafs transformation

H3: Prophetic leadership directly influences character school culture

H4: Humanistic communication positively influences character school culture

HS: Prophetic leadership indirectly influences character school culture through humanistic
communication (mediation)

H6: Nafs transformation positively influences character school culture

H7: Prophetic leadership indirectly influences character school culture through nafs
transformation (mediation)

The model proposes three influence pathways:

1) Direct pathway (H3): Prophetic leadership affects character culture directly through role
modeling and norm-setting

2) Communication mediation pathway (H1, H4, HS): Prophetic leadership fosters humanistic
communication, creating psychologically safe, trusting climates prerequisite for value
internalization

3) Spiritual transformation pathway (H2, H6, H7): Prophetic leadership inspires teachers’
spiritual transformation (nafs elevation from ego-driven to purpose-driven orientations),
producing authentic character culture agents

Operational Definitions

To address the reviewer’s critique of conceptual ambiguity, we provide precise operational
definitions:

1) Prophetic Communication is leadership communication systematically embodying Islamic
prophetic values (Shiddiq, Amanah, Tabligh, Fathonah) in daily organizational interactions. It
differs from generic “ethical leadership” through specific theological grounding and observable
manifestations:



Dimension Ethical Leadership Prophetic Communication (Islamic-Specific)

(Generic)
Truth Honesty in Shiddigq: Complete information accuracy +
messaging admitting mistakes + refusing manipulation
Trust Keeping promises Amanah: Word-deed consistency + institutionalized
transparency (e.g., public financial reports)
Communication Open dialogue Tabligh: Two-way transparency + active listening +
welcoming criticism
Wisdom Good judgment Fathonah: Context-adaptive communication +

emotional intelligence + spiritual discernment

2) Humanistic Communication (measured via 18-item scale, o = 0.92) comprises: dialogic
interaction (6 items), information transparency (6 items), and personal caring (6 items).

3) Nafs Transformation (measured via 12-item scale, a = 0.89) assesses teachers’ spiritual
reorientation from nafs al-ammarah (ego-driven, materialistic motivations) toward nafs al-
muthmainnah (purpose-driven, transcendent orientations), viewing teaching as spiritual calling
beyond mere profession.

4) Character School Culture (measured via 20-item scale, a = 0.93) evaluates five Indonesian
national character education pillars: religious (4 items), nationalist (4 items), independent (4
items), cooperative (4 items), and integrity (4 items).

METHODOLOGY

Research Design: Sequential Explanatory Mixed-Methods

This study employed sequential explanatory mixed-methods design (Creswell & Plano Clark,
2018). Phase 1 utilized quantitative survey and Structural Equation Modeling (SEM) to test the
structural model and hypotheses. Phase 2 utilized qualitative in-depth interviews and
observations to explain how and why the quantitative relationships occur, specifically
identifying mechanisms operationalizing prophetic communication.

The sequential design addresses the reviewer’s call for “deep, evidence-based analysis” by
combining statistical generalization (quantitative) with thick description and mechanistic
explanation (qualitative). This approach avoids “broad generalizations” unsupported by case-
specific evidence.

Single-Case Selection: Purposive Rationale

1) Addressing the Reviewer’s Scope Critique

The reviewer correctly noted mismatch between macro-level framing (global gender gaps,
plural “female principals”) and micro-level data (single school). We address this through
reframing and transparent scope acknowledgment.

We deliberately selected SD Muhammadiyah 1 Surakarta as a revelatory single case (Yin,
2018) based on three rigorous criteria:

- Leadership Tenure: Principal Siti Aminah (pseudonym) has served since 2018 (seven years),
enabling observation of sustained leadership impact. Research shows authentic cultural change
requires 5+ years (Schein & Schein, 2017).

- Recognized Excellence: The school received Provincial “Best Character School” awards in
2022 and 2023, providing external validation of effective character culture. This reduces
selection bias toward merely self-reported “good” schools.

- Documentation Quality: The school maintains systematic documentation (meeting minutes,
policy documents, evaluation reports), facilitating data triangulation and verification.
Single-case intensive study is appropriate when: a) the case is revelatory, exemplifying
theoretical phenomena rarely accessible for study; b) depth of understanding outweighs breadth
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of generalization; c) the goal is theory development and mechanistic explanation rather than
population parameter estimation (Eisenhardt, 1989; Yin, 2018).

2) Scope Clarification:

This study makes case-specific descriptive claims about SD Muhammadiyah 1 Surakarta,
middle-range theoretical propositions about prophetic communication mechanisms potentially
transferable to similar contexts, and no population-level statistical generalizations about all
female principals or Islamic schools. Future research must test model transferability across
diverse sites.

Participants and Sampling

1) Quantitative Phase (N = 187)

All 195 teachers and administrative staff received survey invitations; 187 completed valid
surveys (95.9% response rate). Respondent composition: 142 classroom teachers (75.9%), 28
subject teachers (15.0%), 17 administrative staff (9.1%). Demographics: 68.4% female, 31.6%
male; mean age 38.7 years (SD = 8.3); mean tenure 9.4 years (SD = 5.7).

2) Qualitative Phase (N = 23)

Purposive sampling selected information-rich informants across five categories to ensure
diverse perspectives: principal (1), vice principals (3), senior teachers with >10 years tenure
(12), junior teachers with <5 years tenure (5), and school committee members (2). Sampling
continued until thematic saturation (no new themes emerging).

Instruments

1) Prophetic Leadership Scale (24 items, a = 0.94): Developed based on Islamic leadership
literature (Beekun & Badawi, 1999; Haque & Ahlan, 2017), measuring four dimensions with
6 items each:-Shiddiq: e.g., “The principal always provides accurate and honest information to
teachers”

- Amanah: e.g., “The principal demonstrates consistency between words and actions”-Tabligh:
e.g., “The principal openly receives criticism and suggestions from teachers”-Fathonah: e.g.,
“The principal makes wise decisions in difficult situations”

All items use 5-point Likert scale (1 = strongly disagree to 5 = strongly agree).

2) Humanistic Communication Scale (18 items, a = 0.92): Adapted from Men (2014) with
additions for empathy and caring dimensions, measuring: dialogic communication (6 items),
information openness (6 items), personal caring (6 items).

3) Character School Culture Scale (20 items, o = 0.93): Based on Indonesia’s Ministry of
Education Character Strengthening framework, measuring five character pillars: religious
(4 items), nationalist (4 items), independent (4 items), cooperative (4 items), and integrity
(4 items).

4) Nafs Transformation Scale (12 items, a = 0.89): Newly developed based on Islamic
psychology literature, assessing teachers’ spiritual reorientation from materialistic (nafs al-
ammarah) toward transcendent (nafs al-muthmainnah) motivations.

5) Instrument Validation: All instruments underwent content validity review by three experts
(educational leadership, communication, Islamic education) and pilot testing with 45 teachers
from another Muhammadiyah school in Surakarta. Confirmatory Factor Analysis showed good
construct validity (CFI>0.95, RMSEA<0.06) and excellent internal reliability («>0.90 for all
scales).

6) Interview Protocol: Semi-structured interviews (60-90 minutes each, audio-recorded with
permission, transcribed verbatim) explored four themes: 1) perceptions of principal’s
leadership style, 2) communication experiences with principal, 3) prophetic values
manifestation in leadership practice, 4) leadership impact on school culture.
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Data Collection Procedures

1) Quantitative: Online survey via Google Forms (September-October 2025). Participation
voluntary and anonymous with informed consent. Eight responses eliminated for invalid
response patterns (e.g., straight-lining), yielding 187 valid responses.

2) Qualitative: In-depth interviews (November-December 2025), each 60-90 minutes, audio-
recorded with permission, transcribed verbatim. Additionally, 12 teacher meetings and 8 school
events observed participatively to triangulate interview data with behavioral observations.
Data Analysis

1) Quantitative: Two-stage Structural Equation Modeling (SEM) using AMOS 26.0. Stage 1:
Confirmatory Factor Analysis (CFA) validated measurement model. Fit criteria: y?/df<3,
CFI>0.95, TLI>0.95, RMSEA<0.06, SRMR<0.08. Stage 2: Structural model tested
hypothesized relationships. Mediation effects tested via bootstrapping (5,000 samples, 95%
CI).

2) Qualitative: Thematic analysis following Braun and Clarke’s (2006) six phases:
1) familiarization with data, 2) generating initial codes, 3) searching for themes, 4) reviewing
themes, 5) defining and naming themes, 6) producing report. Credibility enhanced through:
source triangulation (diverse informants), method triangulation (interviews + observations),
and member checking (five key informants verified interpretations).

Ethical Considerations

Research ethics approval obtained from Universitas Peradaban Ethics Committee
(No. 127/KEP-UP/X11/2024). All participants provided written informed consent.
Confidentiality maintained via pseudonyms in reporting. Data stored on encrypted servers
accessible only to research team. Participants informed of voluntary participation and
withdrawal rights without consequences.

FINDINGS

Quantitative Results: Structural Model Testing

1) Measurement Model Validation

Before testing structural relationships, Confirmatory Factor Analysis (CFA) validated the
measurement model. Results demonstrated excellent construct validity:

- Factor Loadings: Ranged 0.72-0.91 (all >0.70 threshold)

- Average Variance Extracted (AVE): Ranged 0.63-0.71 (all >0.50 threshold)

- Composite Reliability (CR): Ranged 0.92-0.95 (all >0.70 threshold)

- Model Fit: ¥*(428) = 612.48, p<0.001; x*/df = 1.43; CF1 = 0.97; TLI = 0.96; RMSEA = 0.048
(90% CI: 0.041-0.055); SRMR = 0.052

All fit indices exceeded recommended thresholds, confirming measurement model adequacy.
2) Structural Model Results

The structural model exhibited excellent fit: ¥*(431) = 628.74, p<0.001; y*/df = 1.46; CFI =
0.96; TLI = 0.96; RMSEA = 0.050 (90% CI: 0.043-0.057); SRMR = 0.054.

Path analysis results (Table 1):
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Table 1 Structural Model Path Coefficients and Hypothesis Testing Results

Hypothesis Path zt(?;%gg;ﬁg) SE p-value Result

HI Prophetic Leadership — 0.697 0.052 <0.001 Supported
Humanistic Communication

H2 Prophetic Leadership — 0.623 0.058 <0.001 Supported
Nafs Transformation

H3 Prophetic Leadership — 0.412 0.071 <0.001 Supported
Character School Culture

H4 Humanistic Communication 0.411 0.068 <0.001 Supported
— Character School Culture

Hé6 Nafs Transformation — 0.375 0.065 <0.001 Supported

Character School Culture

3) Mediation Analysis

Bootstrapping analysis (5,000 samples, 95% CI) confirmed significant indirect effects:

- Indirect effect via Humanistic Communication (H5): B = 0.287 (95% CI: 0.198-0.385, p<0.001)
- Indirect effect via Nafs Transformation (H7): p = 0.234 (95% CI: 0.152-0.323, p<0.001)

- Total Effect: $=0.933 (direct + indirect effects)

- R? for Character School Culture: 0.870 (87.0% variance explained)

The significant direct effect (3=0.412) alongside significant indirect effects indicates partial
mediation. Prophetic leadership influences character culture through multiple simultaneous
mechanisms direct role modeling plus indirect pathways via humanistic communication and
spiritual transformation.

Qualitative Results: Mechanisms of Prophetic Communication

Thematic analysis of 23 interview transcripts and observation notes identified three primary
mechanisms translating prophetic values into observable communication practices. These
mechanisms directly address the reviewer’s demand for “evidence-based analysis” showing
how communication is “prophetic” rather than merely claiming it is.

Mechanism 1: Dialogic Tabligh

1) Conceptual Definition: Dialogic Tabligh transforms traditional one-way Islamic preaching
(tabligh as monologic sermon delivery) into bidirectional dialogue emphasizing active
listening, perspective consideration, and participatory decision-making.

2) Three Specific Practices:

Practice 1: Weekly Meetings as Dialogue Forums

The principal redesigned Monday morning meetings from top-down directive delivery into
dialogic forums. A senior teacher (Mrs Dewi, 15 years tenure) explained:

“Mrs Siti always starts meetings by asking about our well-being and condition. She doesn’t
immediately give instructions but first asks how last week’s teaching went, whether there are
difficulties. If there’s an important decision, she asks for our input first. This is different from
the previous principal who was more top-down.” (Interview, November 12, 2025)
Observation confirmed this practice. In a November 18, 2025 meeting observed, the principal
allocated 40 of 90 minutes for teachers to share challenges and collectively brainstorm
solutions before introducing any administrative announcements.

Practice 2: Classroom Walkthroughs as Listening Tours

Rather than using classroom visits for evaluative surveillance, the principal conducts “listening
tours” to understand teacher needs. A junior teacher (Mr Andi, 3 years tenure) described:
“When Mrs Siti enters the classroom, she doesn’t immediately comment on this and that. She
sits in the back, observes, then after the lesson ends she invites casual conversation. She asks
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how 1 felt teaching just now, whether I need help. This makes me feel respected as a
professional, not monitored like a low-level employee.” (Interview, November 15, 2025)
Practice 3: Creating Safe Spaces for Criticism

The principal explicitly legitimizes dissent and criticism. A vice principal (Mrs Ratna)
recounted:

“Mrs Siti once said in a meeting: ‘If there’s a policy of mine that you think isn’t appropriate,
just say so. I’'m an ordinary human who can make mistakes. The important thing is we have
good intentions for school advancement.” And she truly accepts criticism. When we protested
the activity schedule being too packed, she listened and revised it together.” (Interview,
November 20, 2025)

This practice manifests tabligh’s dual meaning: not only conveying truth but also receiving it
from others.

Mechanism 2: Procedural Amanah

1) Conceptual Definition: Procedural Amanah institutionalizes trustworthiness beyond
personal character into transparent systems and consistent procedures ensuring word-deed
alignment at organizational level.

2) Three Specific Systems:

System 1: Financial Transparency

Monthly financial reports posted publicly, accessible to all teachers. The school treasurer (Mrs
Sri) explained:

“Mrs Siti asks me to make financial reports that are simple and easy to understand, then post
them on the information board. Every teacher can see income from tuition fees, how much is
used for salaries, building maintenance, student activities. This makes us trust that school
finances are well-managed.” (Interview, November 22, 2025)

Documentary evidence confirmed monthly reports displayed in staff lounge detailing income
sources, expenditure categories, and budget balances.

System 2: Objective Performance Evaluation

Unlike many schools using subjective evaluations, SD Muhammadiyah 1 employs standardized
rubrics with measurable indicators. A teacher (Mr Budi) appreciated this:

“I know exactly what’s evaluated in my performance: discipline, teaching quality, relationships
with students and parents, contribution to school activities. Everything has rubrics. This makes
evaluation fair without favoritism. If I get a good score, I know it’s because of my hard work,
not because I’m close to the principal.” (Interview, November 25, 2025)

System 3: Consistent Rule Application

The principal applies rules uniformly regardless of relationship. A school committee member
(Mr Hadi) observed:

“What I admire about Mrs Siti is her consistency. When a teacher violates rules, she doesn’t
differentiate. Even when her own sister-in-law who teaches here was repeatedly late, she still
gave sanctions according to the rules. This builds trust that rules apply to everyone, not just
certain people.” (Interview, November 28, 2025)

This practice institutionalizes amanah (trustworthiness) into organizational systems rather than
relying solely on personal integrity.

Mechanism 3: Contextual Fathonah

1) Conceptual Definition: Contextual Fathonah adapts communication approaches to specific
contexts and individual teacher needs, demonstrating emotional and social intelligence beyond
intellectual competence.

2) Three Specific Practices:

Practice 1: Differentiated Communication by Teacher Characteristics

The principal adjusts communication styles to teacher seniority and personality. A vice
principal (Mr Joko) explained:
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“Mrs Siti understands that every teacher is different. For senior teachers like me, she speaks
more collaboratively, asking opinions. For junior teachers, she’s more directive but still
explains reasons. For sensitive teachers, she’s more careful choosing words. This shows her
sensitivity to individual differences.” (Interview, December 2, 2025)

Practice 2: Conflict Mediation Wisdom

When addressing conflicts, the principal facilitates mutual understanding rather than imposing
verdicts. A teacher (Mrs Sari) shared her experience:

“I once had a conflict with another teacher about duty shift division. We were both called by
Mrs Siti, but she didn’t immediately decide who was right or wrong. She listened to both
versions of the story, then facilitated us to find solutions ourselves. She only provided
perspective that made us both realize the problem wasn’t the person but the duty division
system that wasn’t clear.” (Interview, December 5, 2025)

Practice 3: Strategic Timing for Difficult Conversations

The principal demonstrates wisdom in choosing appropriate moments for challenging
feedback. A junior teacher (Mrs Nina) recounted:

“When my class’s learning achievement declined, Mrs Siti didn’t immediately reprimand me
in front of other teachers. She invited me to lunch together, asked about my family’s condition,
then gradually opened the topic about teaching challenges. She made me feel safe to
acknowledge my difficulties, and she offered help in the form of mentoring from a senior
teacher. This differs from other principals who immediately reprimand in meetings, which
makes teachers defensive.” (Interview, December 8, 2025)

This practice exemplifies fathonah (wisdom) as knowing not just what to communicate but
when and how.

Impact Pathways: From Mechanisms to Character Culture

Qualitative data revealed two pathways through which the three mechanisms build character
school culture:

1) Pathway 1: Modeling

Teachers internalize values modeled by the principal and transfer them to students. A teacher
(Mr Rudi) explained:

“I’ve learned a lot from how Mrs Siti communicates. When there’s a problematic student, I
don’t immediately punish but invite conversation first like Mrs Siti’s method. It turns out more
effective. Students become more open and willing to change.” (Interview, December 10, 2025)
2) Pathway 2: Psychological Climate

Prophetic communication creates safe, trusting, supportive school climates facilitating value
internalization. A vice principal (Mrs Ratna) observed:

“Since Mrs Siti leads, the school atmosphere has changed. Previously teachers were more
individualistic, now more collaborative. Previously when there were problems we covered
them up, now we openly discuss and find solutions together. This change didn’t happen because
of new regulations, but because Bu Siti created a healthy communication culture.” (Interview,
December 12, 2025)

Integration of Quantitative and Qualitative Findings

The qualitative mechanisms explain the quantitative mediation pathways:

- Dialogic Tabligh, Procedural Amanah, Contextual Fathonah constitute the operational
content of “Humanistic Communication” (the first mediator in the SEM model)

- These mechanisms create psychological safety and trust (B = 0.411 path from Humanistic
Communication to Character Culture)

- Additionally, observing the principal authentically embody prophetic values inspires
teachers’ nafs transformation shifting from extrinsic to intrinsic motivation (B = 0.375 path
from Nafs Transformation to Character Culture)
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- Combined, these pathways explain how prophetic leadership achieves its remarkable total
effect (B =0.933, R2=0.870)

DISCUSSION

Operationalizing Prophetic Communication: From Theology to Observable Practice
This study’s primary theoretical contribution is rigorous operationalization of prophetic
communication from abstract theological concepts into empirically measurable leadership
behaviors. Previous Islamic leadership literature (Beekun & Badawi, 1999; Haque & Ahlan,
2017) identified Shiddiq, Amanah, Tabligh, and Fathonah as normative ideals but provided
limited empirical demonstration of their manifestation in organizational practice.

Our three identified mechanisms: Dialogic Tabligh, Procedural Amanah, and Contextual
Fathonah with translate theological principles into actionable communication strategies:

- Dialogic Tabligh reframes tabligh (often understood as one-way preaching) as bidirectional
dialogue, aligning Islamic concepts with contemporary communication scholarship Men
(2014) while maintaining theological authenticity

- Procedural Amanah institutionalizes trustworthiness (amanah) through transparent systems
(financial reporting, objective evaluation, consistent rules), demonstrating that Islamic values
can inform modern organizational governance

- Contextual Fathonah operationalizes wisdom (fathonah) as situational communication
adaptation, integrating emotional intelligence research into Islamic leadership framework
These mechanisms address the reviewer’s Critique #1 by providing “specific dimensions of
Prophetic Communication used in this study” with clear operational distinctions from generic
“Ethical Leadership” (see Table 1 in Literature Review).

Opening the Mediation “Black Box”

The finding that prophetic leadership influences character culture both directly (f=0.412) and
indirectly via humanistic communication (f=0.287) and nafs transformation ($=0.234)
addresses Hallinger (2003) and Leithwood & Sun (2012) critique that most educational
leadership research treats mediation as a statistical “black box.”

Our qualitative findings explicate the mechanisms within this “black box”:

1) Communication Pathway: Prophetic leadership — Dialogic/Procedural/Contextual
Communication — Psychological Safety & Trust — Value Internalization — Character
Culture

2) Spiritual Transformation Pathway: Prophetic Leadership — Role Model Inspiration — Nafs
Elevation (Extrinsic—Intrinsic Motivation) — Authentic Character Agency — Character
Culture

The total effect ($=0.933, explaining 87% variance) suggests the model captures the
phenomenon comprehensively. The partial mediation (significant direct + indirect effects)
indicates prophetic leadership operates through multiple simultaneous mechanisms, not a
single pathway.

This finding extends Men & Stacks (2014)) communication mediation model by adding a
spiritual dimension absent from Western organizational behavior research. While Men
demonstrated communication mediating leadership-outcome relationships in secular
corporations, we show that in religious organizations, spiritual transformation constitutes an
equally important mediation pathway.

Gender, Religion, and Leadership: Navigating Triple Paradoxes

This study advances gender-in-leadership theory by demonstrating how Islamic prophetic
values help female leaders navigate the “double bind” identified by Eagly & Carli (2007). The
collaborative, relationship-oriented style often stereotyped as “feminine weakness” gains
religious legitimation when framed as tabligh (open communication), amanah
(trustworthiness), and fathonah (wisdom).



[15]

Principal Siti Aminah navigates three simultaneous paradoxes:

1) Gender Paradox: Must be assertive (masculine-stereotyped) yet warm (feminine-
stereotyped)

2) Professional Paradox: Must be authoritative leader yet collaborative colleague

3) Religious Paradox: Must be spiritually exemplary yet humanly fallible

Prophetic communication resolves these paradoxes by:

- Dialogic Tabligh enables simultaneous assertiveness (clear vision communication) and
warmth (active listening, caring)

- Procedural Amanah enables simultaneous authority (consistent rule application) and
collaboration (transparent systems inviting input)

- Contextual Fathonah enables simultaneous spiritual exemplarity (modeling prophetic values)
and human fallibility (openly acknowledging mistakes, inviting criticism)

This challenges Western feminist assumptions that religion uniformly constrains women’s
leadership. In this case, Islamic values provide enabling frameworks, transforming potentially
limiting gender stereotypes into spiritually legitimated leadership strengths.

However, we acknowledge this finding is context-specific. The Muhammadiyah organization
in Indonesia holds relatively progressive Islamic interpretations supporting women’s education
and leadership. In more conservative Islamic contexts, prophetic values might be interpreted
differently, potentially limiting rather than enabling female leadership. Future research must
examine boundary conditions of this gender-religion dynamic.

Institutional Culture vs. Individual Gender: Disentangling Variables

Addressing the reviewer’s Critique #3 about the “Gender Justification Gap,” we must honestly
acknowledge that our single-case design cannot definitively isolate “gender” from
“institutional culture” as independent variables. We cannot determine whether Principal Siti
uses prophetic communication because she is female or because Muhammadiyah’s
institutional culture emphasizes these values.

However, qualitative evidence suggests interaction effects rather than simple main effects:

1) Evidence of Gender Influence:-Several teachers explicitly compared Principal Siti’s style to
male predecessors, noting her greater emphasis on relational communication and collaborative
decision-making-The principal herself acknowledged navigating gender-based legitimacy
challenges in early leadership years, consciously leveraging Islamic values for religious
authority

2) Evidence of Institutional Culture Influence:-Muhammadiyah’s organizational documents
explicitly promote prophetic values-Male Muhammadiyah principals interviewed informally
also reference prophetic values, though potentially implementing them differently

Most plausibly, gender and institutional culture interact: Muhammadiyah’s prophetic value
emphasis creates space for female leaders to exercise collaborative styles, while these leaders
actively interpret and enact prophetic values in gender-specific ways.

Future research should employ comparative case designs examining: 1) Female vs. male
Muhammadiyah principals (isolating gender while controlling institutional culture),
2) Muhammadiyah vs. non-Muhammadiyah female principals (isolating institutional culture
while controlling gender), and 3) Female Islamic principals in different institutional contexts
(examining gender-institution interactions).

Boundary Conditions and Potential Tensions

Critical scholarship demands examining not only positive findings but also boundary
conditions and potential tensions. This study identified primarily positive outcomes, but we
acknowledge potential limitations and risks:

- Boundary Condition 1: Organizational MaturityThe 87% variance explained may partly
reflect organizational maturity (school established 1950s, current principal seven years tenure).
New leaders or schools might show weaker effects during transition periods.
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- Boundary Condition 2: Cultural Consonance

Prophetic communication’s effectiveness may depend on shared Islamic cultural
understanding. In multicultural or secular contexts, these mechanisms might require translation
or adaptation.

- Potential Tension 1: Participation Fatigue

Dialogic Tabligh’s emphasis on constant consultation could create decision fatigue or slow
responsiveness if not balanced with timely decisiveness.

- Potential Tension 2: Fathonah vs. Favoritism

Contextual Fathonah’s individualized treatment risks perception as favoritism if differentiation
criteria aren’t transparent and consistently applied.

- Potential Tension 3: Religious Authority

Prophetic leadership’s spiritual legitimation could potentially become authoritarian if leaders
claim divine sanction for questionable decisions. Structural safeguards (democratic
committees, external accountability) remain essential.

Future research should examine cases where prophetic communication proves less effective or
creates unintended negative consequences, providing more nuanced understanding of
conditions enabling success.

International Implications: Beyond Indonesia

While this Indonesian single-case study makes no population-level generalizations, the
theoretical mechanisms identified have potential international relevance:

- For Muslim-Majority Countries: The operationalized prophetic communication framework
offers concrete leadership training content for Islamic educational institutions in Malaysia,
Pakistan, Turkey, Egypt, and Gulf states. However, application must account for diverse
Islamic interpretive traditions Muhammadiyah’s progressive stance differs from more
conservative movements.

- For Muslim-Minority Contexts: Islamic schools in Thailand, Philippines, Western Europe,
and North America face additional complexity balancing religious identity with secular
majority cultures. Prophetic communication mechanisms might provide frameworks for
maintaining Islamic authenticity while engaging constructively with pluralistic environments.

- For Non-Islamic Religious Education: The broader principle grounding leadership
communication in authentic spiritual values potentially transfers to Christian, Buddhist, Hindu,
and Jewish educational institutions. Future research could comparatively examine Christian
servant leadership, Buddhist mindful leadership, and Islamic prophetic leadership, identifying
universal principles and culturally specific manifestations.

- For Secular Education: Even secular schools might learn from the structural principle of
value-behavior consistency. The mechanisms illustrate how abstract values (whether religious
or secular) become actionable through concrete practices, transparent systems, and contextual
adaptation.

Practical Implications and Policy Recommendations

This research offers specific guidance for Islamic educational leadership development:

- For Principal Training Programs: 1. Design modules explicitly teaching Dialogic Tabligh,
Procedural Amanah, and Contextual Fathonah with role-plays and case studies 2. Include nafs
transformation content helping principals understand spiritual leadership as personal
development journey, not just management technique 3. Provide gender-specific modules
helping female principals navigate double-bind paradoxes using prophetic value frameworks

- For School Governing Bodies (Muhammadiyah, NU, Islamic Educational Foundations): 1)
Institutionalize transparency requirements (e.g., mandatory monthly financial reporting)
systematizing Procedural Amanah 2) Establish mentoring programs pairing experienced
prophetic leaders with new principals 3) Create performance evaluation rubrics explicitly
assessing prophetic communication, not just test scores
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- For Ministry of Religious Affairs: 1) Incorporate prophetic leadership competencies into
Islamic school principal certification standards 2) Fund longitudinal research tracking
prophetic leadership development and long-term school culture outcomes 3) Disseminate
evidence-based training materials nationally and internationally through Islamic education
networks

Limitations and Future Research

Despite rigorous design, this study has important limitations:

- Limitation 1: Cross-Sectional Design

Survey and interview data collected at single time point cannot establish causality despite
strong theory and partial longitudinal observation. Future research should employ true
longitudinal designs tracking prophetic leadership development and culture change over 3-5
year periods.

- Limitation 2: Single-Site Case Study

Findings cannot generalize to all female Islamic school principals. Future research should
employ multi-site comparative designs examining prophetic communication across diverse
Islamic educational contexts (urban vs. rural, progressive vs. conservative, Indonesia vs. other
Muslim-majority countries).

- Limitation 3: Common Method Bias

All survey measures came from teacher perceptions. While qualitative triangulation and
behavioral observations mitigate this concern, future research should incorporate multiple data
sources: student outcomes, parent surveys, independent observer ratings.

- Limitation 4: Positive Response Bias

Teachers might overreport favorable perceptions due to social desirability or loyalty. While
anonymous surveys and explicit confidentiality assurances reduce this risk, future research
should employ experimental designs or natural variation comparisons.

Future Research Agenda:

1) Comparative Case Studies: Compare prophetic communication implementation across
female vs.male principals, Muhammadiyah vs. other Islamic organizations, Indonesia
vs. other Muslim-majority nations

2) Experimental/Quasi-Experimental Designs: Evaluate prophetic communication training
program effectiveness through pre-post assessments with control groups

3) Student Outcome Studies: Link principal prophetic communication to student character
development, academic achievement, and post-graduation outcomes

4) Cross-Cultural Adaptations: Test model transferability to Christian, Buddhist, Hindu, and
secular educational contexts

5) Negative Case Analysis: Identify cases where prophetic communication fails or produces
unintended consequences, examining boundary conditions

CONCLUSION

This study investigated how a female principal at SD Muhammadiyah 1 Surakarta, Indonesia,
implements prophetic communication grounded in Islamic values of Shiddigq, Amanah,
Tabligh, and Fathonah to build character-based school culture. Using rigorous mixed-methods
design integrating Structural Equation Modeling (N=187, explaining 87% variance) with rich
qualitative evidence (N=23 interviews), we identified three concrete mechanisms
operationalizing prophetic communication: Dialogic Tabligh, Procedural Amanah, and
Contextual Fathonah.

Theoretical Contributions

This research makes significant theoretical advances:
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1) Operationalizing Prophetic Communication: Transforming normative Islamic leadership
literature into empirically measurable constructs with observable behavioral indicators,
bridging theological scholarship and organizational behavior research

2) Opening the Mediation Black Box: Explicating specific communication and spiritual
transformation mechanisms through which leadership influences organizational culture,
addressing long-standing gaps in educational leadership research

3) Integrating Gender, Religion, and Culture: Demonstrating how Islamic prophetic values help
female leaders navigate double-bind paradoxes by providing religious legitimation for
collaborative leadership styles

4) Cross-Cultural Leadership Theory: Creating integrative framework bridging Western
transformational leadership models with Islamic prophetic traditions, contributing to
decolonized, culturally-inclusive leadership scholarship

Practical Contributions

The findings provide actionable guidance for Islamic educational leadership development:

- Concrete Training Content: Three mechanisms offer specific competencies for principal
preparation programs

- Institutional Policy Frameworks: Procedural Amanah demonstrates how Islamic values
inform modern governance systems

- Gender-Sensitive Development: Shows how religious values can empower rather than
constrain female leaders

Scope and Transferability

We emphasize this study’s appropriate scope: intensive single-case analysis generating
middle-range theoretical propositions about prophetic communication mechanisms. We
make no population-level statistical generalizations about all female principals or Islamic
schools. Future research must test transferability across diverse contexts.

Final Reflection

In an era when many organizations experience crises of trust, meaning, and ethical leadership,
this study suggests that grounding leadership in authentic spiritual valueswhether Islamic,
Christian, Buddhist, or other traditions offers promising pathways toward organizational
cultures balancing effectiveness with character. The Indonesian case demonstrates that
religious values and modern management need not conflict; rather, thoughtful integration can
produce leadership approaches simultaneously traditional and innovative, spiritually grounded
and professionally effective.

For Muslim-majority countries educating future generations, prophetic communication
provides evidence-based frameworks for developing leaders who embody Islamic values while
employing conte

mporary best practices. For the global educational community, this research illustrates how
culturally-specific leadership traditions contribute distinctive insights enriching universal
leadership knowledge.

The journey toward excellent educational leadership continues worldwide. This study offers
one pathway, grounded in Islamic wisdom and empirical rigor, toward that worthy destination.
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